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Abstract: 

Language acquisition is one of the fascinating aspects of human development and grammar plays a 

vital role in speaking or forming any sentence in a particular language. And when it comes to English 

grammar, the use of correct preposition is of high importance as it makes a sentence proper, 

comprehensible and sensible. Prepositions in English are usually defined as a word that connects a  

noun with other words and shows relationship between them. The superfluous use of preposition 

may spoil the meaning of the sentence; so, one must know the proper use of it to enhance their usage 

of the language. Therefore, keeping the noteworthiness of it, my analysis will experiment with the  

subjects and reach to a proper analysis. 
 

My study work will focus on the assumption that the knowledge of prepositions develops better in a 

student of fifth standard through explicit teaching as they are L2 learners and that English is a  

language that they learn. 
 

Also, my experiment will center around two hypotheses, which mutually opposes each other, and by  

analyzing the results of it, I will reach to a definite conclusion. As a researcher, I will be choosing a  

group of students reading in fifth standard from Narayana School, Sodepur. I have structured my 

course into three classes, which is a part of the research methodology. Also, I have chosen twenty 

prepositions to be taught in two days; the selection of words are solely based on common and  

frequent usage in the most used and trusted book of any English Medium School –‘High School 

English Grammar and Composition’ by Wren and Martin. The prepositions are as follows- 1) behind 

2) on 3) for 4) with 5) against 6) until 7) across 8) after 9) at 10) of 11) under 12) through 13) among 14)  

upon 15) about 16) to 17) by 18) above 19) from 20) in. 
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INTRODUCTION 

 

 

The history of English language in India goes back to the 17th century when English 

businessmen came to the country as traders. It went on all throughout the British rule and 

when the rule was over in the middle of the 20th century, English as a language, remained in 

use in India. Almost ‘125 million claimed it as a second language’ (Ferrier, Reid., et al. Indian 

English. Phonologics,2014.) English is used as the official language of the Indian government 

along with Hindi and it is familiar to the privileged class of the society. This language has 

developed its own dialect and has been influenced by the regional Indian languages as it has 

been in use over a long period of time. In the recent time, keeping in mind the growing 

demand of the language, English medium schools have emerged all over the country where 

the learners are taught, trained and are prepared to face the challenges in both academic and 

in career aspects in future. Thus, this becomes the main reason of my selection of the 

learners who are L2 learners as their native language is not English. 

 

India is a multilingual country. The constitution of India registers a number of languages in 

its constitution. There are at least 845 languages, including non-Indian languages that are 

spoken in the country. Language is the base in the formation of each state. In any multi- 

lingual country, the spread of literacy is facilitated only through the mother tongue or the  

language pertinent to the cultural flux of the region. But there is a political requirement of a 

National language. Reconciling the use of the national language and the regional language  

would seem to have become a major conflicting linguistic problem for a multi-lingual 

country like India. In India, English is the only language which is widely officiated and 

understood in all states, from Kerala to Kashmir, and from Gujarat to Assam. English is  

acquired by people across India as a skill enhancement language which creates better career 

opportunities and enables global communication. It is not only for inter-country exchanges 

but English as a language is very significant in its common usage within the country. The  

respective states have their own Mother Tongue as their primary language and thus English 

plays a vital role in enabling communication within the country also. 
 

In the past three decades, Vocabulary has become a major focus of linguistic works, or to  

quote Meara, “has mushroomed enormously” (Meara, Paul. “Single-Subject Studies of 

Lexical Acquisition.” Second Language Research, vol. 11, no. 2, June 1995, pp. i–iii.). So, for 

learners it has become very important to understand and learn the vocabulary properly for  

further use in everyday life. 
 

Procuring correct English requires a scientific teaching method. When English is thought to 

be the target language as it is considered as the secondary language, it becomes a 

compulsion for the learners, that they need to be taught in a controlled medium in a  

specified way. 



Consortium: An International Journal of Literary and Cultural Studies; Volume 1, Issue 1, June, 2021 16  

A preposition, though limited in numbers, plays a vital role in marking the structure of 

sentence and also depicts special relationships between person, objects and location. So, if  

taught in effective ways to the L2 learners, it can be a great help to them and they can get a 

better grip over the language. 

 

However, gaining the knowledge of vocabulary is not that simple. Therefore, researchers  

working on this field have come up with two main approaches: Explicit teaching (direct)  

and Incidental learning (implicit). In the L1, research shows that most of native speakers' 

vocabulary comes through the incidental approach. (Nagy, W., et al “Learning words from  

context”. Reading research quarterly 20, pp 233-253.) Despite the significantly small 

vocabulary gains from incidental learning (read as, reading and listening) in the L2, Waring 

and Nation (2004) believe that most of L2 learners acquire their vocabulary through 

comprehensible input. (Nagy, W. “On the role of context in first and second language  

vocabulary learning.” Vocabulary: Description, Acquisition and Pedagogy Cambridge: 

Cambridge University Press. 1997.) Furthermore, that we pick up our vocabulary 

knowledge from context, rather due to direct teaching, may not be questionable. However,  

what is questioned is the extent this incidental learning plays in vocabulary acquisition. 
 

Incidental Learning Method is some form of accidental or indirect learning within an 

informal or formal learning situation. It can also be referred to as random learning; the later 

term is used by UNESCO- ‘Random learning refers to unintentional learning occurring at  

any time and in any place, in everyday life’ (UNESCO. NFE-MIS Handbook. Developing a 

Sub-National Non-Formal Education Management Information System. Module 1. Paris:  

UNESCO, Division of Basic Education.2005.) 

 

On the other hand, explicit learning Method refers to “the learner’s conscious and deliberate 

attempt to become proficient incertain material or solve a problem”(Dornyei, Z. The 

Psychology of Second language Acquisition. Oxford OUP.). This way in which a learner 

tends to understand and acquire the knowledge that he is being subjected to. Somehow, a  

learner always tends to acquire vocabulary better when he is exposed to direct teaching 

method where his concepts are cleared, he can directly interact and come up with the doubts 

rather learning it unconsciously. 

 

Previously there are researches based on how explicit teaching is more helpful when it  

comes to L2 learners. Faisal Al-Homoud, in his research paper 'Direct teaching and 

incidental learning of vocabulary: A further cycle of research' (Al-Homoud, Faisal. Direct 

teaching and incidental learning of vocabulary: a further cycle of research Direct teaching  

and incidental learning of vocabulary: a further cycle of research Background. 

Philology.2013.) also came to the same conclusion. His subjects were L2 as well and he chose 

to work on vocabulary. Through different test results and methodology, he came to the  

conclusion what Sonbul and Schmitt (Sonbul, S &amp; Schmitt, N. Direct teaching of 
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vocabulary after reading: is it worth theeffort? ELT Journal Vol. 64 No. 3, 2010, pp. 253 – 

260.)claimed that direct teaching of vocabulary leads to better acquisition of knowledge than 

incidental learning. And also, his research showed how the subjects followed the general 

tendency of starting from a receptive level and then moving to the productive one. 

 

My research hypothesis assumes the same that Explicit teaching outstands incidental 

learning in case of L2 learners. Though the above-mentioned researcher worked with 

vocabulary as the targeted concept and I worked with prepositions, but the conclusion  

deduced after completing the research work and analyzing the raw data projects the same 

result which Faisal Al-Homoud concluded with. Be it any part of vocabulary or parts of 

speech of the targeted language, it is easier for the L2 learners to connect, understand and  

acquire it  when  taught  directly  since  they  are  not  the  native  speakers  of  the 

language. Though he carried out the research work over a long period of time and 

conducted various pre- tests and post-tests and I did it within a very short period of time; 

the desired result is same in both the cases. 

 

In an attempt to further this understanding, this research study examines the relationship 

between preposition acquisition and the best method to acquire it through for L2 learners. 

 

METHODOLOGY 

 
 INTRODUCTION 

 

In case of achieving certain goals and planned results within a definite schedule for a  

project, a proper and handy methodology is required. A methodology is basically a model 

that the researcher utilizes for the design, ground work, execution and attainment of their  

fixed goal. In this section, I intend to present my planning of task creation and 

administration, the process of data accumulation, subject’s profile and interest to acquire the 

knowledge of preposition and vocabulary. 

 

 

HYPOTHESIS: 
 

This study will employ a responsive test to determine how well a L2 learner acquires the  

knowledge of preposition in the process of directly making them understand what it is and 

clearing the concepts through explicit teaching keeping in mind the main question of the  

research. Also, this study further tries to understand whether a learner points out the 

correct preposition in a sentence when they are explicitly taught in the class or from their  

acquired knowledge of the same: this will be analyzed from the receptive and productive  

knowledge test results and the scores will be compared between the experimental group and 

controlled group. 
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It is assumed that the explicit method of learning is more effective for a L2 learner of fifth  

standard. The rationale behind such an assumption is that learners tend to understand better 

and more lucidly when they are taught directly as it is an interactive process and it helps in  

clearing concepts and avoids further doubts and confusions. It is said that learner’s receptive 

competence is a developing process while their productive competence remains static. “The 

language items that learners recognize and understand in the input they hear do not pass  

into their productive competence” (Richards, J and Rodgers, T. Approaches and Methods in 

Language Teaching. Cambridge University Press.1986). In teaching of language, efforts should 

be devoted in developing a learner’s receptive competence than their productive 

competence. He went further claiming that a learner’s productive capability will rise 

naturally from receptive knowledge (Krashen, S. Principles and Practice in Second Language 

Acquisition. Pergamon. 1982.). On the other hand, the words acquired by the students 

through the process of incidental learning, generally represent the uncategorized branch of  

knowledge. The end result of the incidental method of learning, if taken to be the productive 

knowledge and analyzed, then we can observe that it will not only be flawed and incorrect  

but rather irrelevant. 
 

So, keeping all these in mind, I have established my research based on this hypothesis which 

will be explained and defended further through describing the processes and producing the 

test results in due course. 

 

 

SUBJECTS: 
 

The subjects chosen for this project are from Narayana School, Sodepur. It is an English  

Medium Co-education school, affiliated to the Central Board of Secondary Education 

(CBSE). English is being taught here as the first language and primarily they are second 

generation learners though there are few exceptions. Most of them are from middle class  

background. They are being taught every subject in English from their very first day at 

school but there lies a problem. The education system has become more corporate these days 

and the learning a particular subject or language is very much syllabus oriented; the main  

motive is to mug up as much as possible, run in the rat race and score good marks. No 

conscious attempt is seen on either side of the school or parents to encourage the learners to 

learn vocabulary, especially prepositions by reading various texts, passages and 

comprehensions. They are not of the habit to acquire the knowledge of preposition through 

productive learning methods and are solely dependent on what the teacher explains in class 

as a portion of the syllabus. This is the reason perhaps the learners’ knowledge of 

preposition has not reached the expected level that it should have in their age. 
 

On account of this research, I took students of fifth standard as my subject and divided them 

in two groups- experimental and controlled group. I took three classes with them where I 
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taught them prepositions, gave them passages to mark out and learn prepositions from it  

and then a test was conducted. The approximate age of my subjects varied from 10 to 11 

years. Their capability of acquiring the knowledge of preposition was almost same due to 

their same level of maturity and they also faced similar kind of problems. Since this is an age 

when the perception power of a learner remains high, they tend to understand easily 

everything that is being explained to them in a lucid way. Also, they get some more time as 

the pressure of syllabus is comparatively less than higher classes. On top of that, the text  

book that they follow has ‘gap-filling’ activities with or without options for the process of  

making the learners practice exercises on prepositions; therefore, I took similar activities for 

better analysis of their knowledge as the format of the questionnaire was not something  

completely new to them. 

 

 

TASK CREATION: 
 

The research focuses on the fact that which method among explicit teaching and incidental 

learning is suitable for a L2 learner of fifth standard to acquire the knowledge of preposition. 

I decided to teach twenty prepositions to my subjects explaining the definition and different 

types of it for their better understanding and then conduct a test where the questions will be 

based on the same twenty prepositions that are taught in the earlier classes. The class was  

divided into two groups- the controlled and experimental group where the experimental 

group were exposed to both incidental learning and explicit teaching. On the other hand, the 

controlled group was just exposed to the incidental method of learning. Further, a test was  

conducted to measure which is the best learning method in acquisition of the knowledge of 

preposition and also to analyze which group gets better results and acquire the knowledge 

correctly after the test is being carried out on them. 

 

I was of the intention to teach them five types of prepositions among the nine types in  

general and the twenty prepositions were selected from the examples of these five types. For 

lexical acquisition, frequency is an important factor, and I made sure that my subjects are  

frequently exposed to the twenty prepositions on which they took the test through solving 

different examples, exercises and they themselves marking out from the given passage. 
 

The question paper was of twenty marks and was divided into two parts. There were two  

different types of task addressing to the two methods- receptive and productive. 10 

questions were based on recognition method where there were two options to choose the 

correct preposition for a particular sentence and the correct preposition belonged to the list  

of prepositions taught; the other 10 questions were based on productive method where there 

were no options given and the learners had to recall from whatever was taught in the two  

classes through explicit teaching and incidental learning. 
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Hereby, I provide two examples of the sentences I taught to them through explicit teaching, 

a part of the passage that was given to them as a source of incidental learning method, and 

two sentences as an example of questions set for analyzing Receptive method and 

Productive method. 

 

EXAMPLE OF SENTENCE TAUGHT THROUGH EXPLICIT TEACHING: 

1) Sudip ran the road. (Across) 

2) The cat is sitting in them. (Between) 
 

PART OF THE PASSAGE PROVIDED FOR INCIDENTAL LEARNING: 
 

The story is about a place in England, where there was harmony among the people living in 

the country. The ruler was very kind and just. 

 

EXAMPLE FROM THE QUESTIONS SET FOR ANALYZING RECEPTIVE KNOWLEDGE: 
 

1) I left him . (Behind/after) 

2) He sat a tool. (On/above) 
 

EXAMPLE FROM THE QUESTIONS SET FOR ANALYZING PRODUCTIVE 

KNOWLEDGE: 

 

1) The dog is sitting the table. 

2) The car went _ the tunnel. 
 

The rationale behind conducting this test was that to understand the L2 learner’s receptive  

knowledge of prepositions that they learnt in the process of explicit teaching; that is their  

ability to recognize the correct preposition when options are given. On the other hand, I 

tested their productive knowledge of preposition by removing the multiple choices from the 

sentences. What I wanted to test was that whether the learners could do better in just  

recognizing the correct preposition from the choices given (recognition) or could procure the 

correct preposition to properly frame the sentence (production) as well. 

 

These two types of tasks have already been used in the book How to Teach Vocabulary by 

Scott Thornbury (2006). 

 

 

THE RESEARCH TOOL: 

 

 

Research tool may be defined as something that is the means of collecting information for a  

study. As far as this research is concerned, the tool of the study were ten sentences which  

were taught to the experimental group and were just given to the controlled group to solve 
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by themselves. Another tool was a passage which was given to the whole class where there 

were deliberate uses of certain prepositions which the students were expected to point out  

and learn as a case of incidental learning. Simplified words and passages were given to them 

for the sake of better understanding and accurate result. 

 

 

TASK ADMINISTRATION: 

 

 

Since it was expected that the researcher will be doing a proper field work for the 

completion of the project, I chose Narayana School, Sodepur for it. At first, I met the 

principal and explained the whole assignment to him. He willingly agreed to the proposal of 

mine and sent me to the coordinator of the school who assigned me with three classes with  

the fifth standard students on alternative days of the same week. On the first day, I was  

taken to the class by the coordinator herself who introduced me to the entire class and 

summed up my agenda to them. I was lucky enough to get a bunch of students who were 

extremely cooperative, loving and accepted me as their teacher in no time. I started with  

some small talk in attempt of breaking the ice and build up a friendly environment and 

asked them to introduce themselves. Then slowly I moved into my concerned area and gave 

a brief general lecture on preposition and its types. Keeping the short time in mind and also 

the purpose of my research I decided to discuss five types of preposition with them among 

the nine types- Place, Time, Manner, Agency and Purpose and the list of Prepositions I had 

with me that was to be taught were from these five types. 

 
 

After finishing up with that I counted and found that they were 24 in numbers. Since I have 

always believed that the lesser the number of students in a particular class, the better is the 

quality of teaching since a teacher can individually reach out to the students and take care of 

their concerned area, it was a boon for me. As planned, I divided the entire class into two  

groups of twelve students each; Group A was the experimental group and Group B was the 

controlled group. I took the experimental group with me to another class where I discussed 

with them 10 prepositions in 10 different sentences. I also solved some more examples and 

asked them to do so with the same prepositions. In the meantime, the students of the 

controlled group were provided with the same sentences and were asked to write down the 

answers on their own from their knowledge of preposition. I concluded that day’s class  

which was of 45 minutes. 

 
 

Next day, I went to the class with 24 sheets where a passage was given with deliberate use of 

the other set of ten prepositions which were there on the list. The students of both the 

experimental and controlled group were expected to point out the preposition and learn the 
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new words in the process. The aim was to assure incidental learning process. They were 

given 40 minutes time to perform the task and the sheets were collected by me as raw data  

for my analysis. 

 
 

And on the final day, I again went to the class with 24 question paper where there were 10 

sentences with multiple choices to analyze the receptive knowledge and 10 sentences 

without options where the students need to procure the correct preposition to fill the b lank 

in the sentence. Both the experimental and the controlled group took the test. It was of 20  

marks and they were given 40 minutes of time. The answer scripts were further collected 

and stored as the means of raw data. 

 

 

RESULTS 
 

 INTRODUCTION: 

In this area, I present all my findings and results from the raw data that is acquired after  

conducting the experiments and tests. 
 

SUBJECT’S SCORE IN THE RECEPTIVE KNOWLEDGE TEST (EXPERIMENTAL 

GROUP): 

Among the 10 questions that were set to test the receptive knowledge of the learner, the 

highest a subject scored is 10 on 10 and the lowest score of a subject is 08 out of 10. Out of 12 

students in this group, 3 students scored 10, 3 students scored 09 and 6 students scored 08.  

The result is given in the following Table 1. 

 

SCORE CARD 1: - 
 

Subject 1- 09 

Subject 2- 09 

Subject 3- 10 

Subject 4- 10 

Subject 5- 10 

Subject 6- 08 

Subject 7- 08 

Subject 8- 08 

Subject 9- 08 

Subject 10- 09 

Subject 11- 08 

Subject 12- 08 
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SUBJECT’S SCORE IN THE RECPTIVE KNOWLEDGE TEST (CONTROLLED 

GROUP): 

Among the 10 questions that were set to test the receptive knowledge of the learner, the 

highest a subject scored is 09 out of 10 and the lowest a subject scored is 04. Out of 12  

students in the group, 2 students got 09, 2 students scored 08, 2 students scored 07, 2 

students scored 06, 2 students scored 05 and 2 students scored 04. The result is given in the 

following Table 2. 

 

SCORE CARD 2: - 
 

Subject 1- 09 

Subject 2-06 

Subject 3-08 

Subject 4-04 

Subject 5-09 

Subject 6-05 

Subject 7-08 

Subject 8-05 

Subject 9-04 

Subject 10-07 

Subject 11-06 

Subject 12-07 
 

SUBJECT’S SCORE IN THE PRODUCTIVE KNOWLEDGE TEST (EXPERIMENTAL 

GROUP): 

Among the 10 questions set to test the productive knowledge of the learner, the highest a  

subject scored is 08 and the lowest a subject scored is 04. Out of 12 students in this group 2 

student got 08, 6 students scored 07, 1 student scored 06, 2 students scored 05 and 1 student 

scored 04. The result is given in the following Table 3. 
 

SCORE CARD 3: - 
 

Subject 1-07 

Subject 2-04 

Subject 3-06 

Subject 4-05 

Subject 5-08 

Subject 6-07 

Subject 7-07 

Subject 8-05 

Subject 9-07 

Subject 10- 07 
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Subject 11-08 

Subject 12- 07 
 

SUBJECT’S SCORE IN THE PRODUCTIVE KNOWLEDGE TEST (CONTROLLED 

GROUP): 

Among the 10 questions set for testing of the productive knowledge, the highest a subject  

scored is 07 and the lowest a subject scored is 01. Out of 12 students in the group 2 students  

scored 07, 2 students scored 05, 2 students scored 04, 2 students scored 03, 3 students scored 

02 and 1 student scored 01. The result is given in the following Table 4. 

 

SCORE CARD 4: - 
 

Subject 1- 07 

Subject 2- 04 

Subject 3- 05 
 

Subject 4- 04 

Subject 5-07 

Subject 6-05 

Subject 7- 02 

Subject 8- 02 

Subject 9- 03 

Subject 10- 02 

Subject 11- 03 

Subject 12- 01 

 
 

DISCUSSION REGARDING THE FINDINGS 

 

 

 INTRODUCTION: 
 

This chapter concerns itself with the significance of the result that has been scrutinized and 

analyzed after the tabulation of the raw data in the previous chapter. 

 
 

As mentioned earlier, the sole aim of the project was to find out whether the explicit  

teaching method develops the acquisition of Prepositions for L2 learners. And after the 

examination of the answer scripts and reviewing the gathered data, I have come to a  

concrete conclusion that explicit teaching is more effective in case of a L2 learner acquiring 

the knowledge of Preposition. In this chapter I will define the rationale behind reaching such 

a conclusion. 
 

ACQUIRING PREPOSITIONS THROUGH EXPLICIT TEACHING: 
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As mentioned in the Table 1 and Table 2 of the previous chapter, it can be clearly seen that  

the experimental group who were exposed to explicit teaching did better in recognizing the 

correct prepositions from the multiple options that were provided to them. The controlled 

group did not get the exposure to the explicit teaching. Therefore, they scored comparatively 

less than the experimental group. 

 

As mentioned in Table 3 and Table 4 in the previous chapter, it can be clearly seen that the 

rate of learner’s producing the correct preposition to complete a sentence is comparatively  

lower than choosing it from the given options in case of both the experimental and 

controlled group. Though the answers of the sentences were very much from the list of 

prepositions that were being exposed to in two different classes, they came out to be swift in 

recognizing rather than procuring. The incidental learning is therefore not as effective as the 

explicit teaching. Since it is prominent from the above-mentioned Tables that, the productive 

result of both the groups are comparatively low, thus it indicates to the fact that the process  

of incidental learning is not fit for the students. They cannot procure the correct word from  

the knowledge they acquired in their process of learning. 

 

 

4.3 DIFFERENCE OF SCORE IN RECEPTIVE AND PRODUCTIVE TEST OF EACH 

SUBJECT OF EXPERIMENTAL GROUP: 

 

A pictographic representation of the scores acquired by the learners in the above-mentioned 

test is given below. 

 

Comparison of average scores of each subject of both 

the groups in Receptive and Productive Tests 

Average Receptive Test Score Average Productive Test Score 
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4.5 DEDUCTION: 
 

It can be hence deduced from the comparison in the above graph that subjects of the 

experimental group who scored the highest in the receptive test (10) scored less (09) in the  

productive test. Also, the subject from the controlled group who scored the highest in the  

receptive test (09) scored less (07) in the productive test. If the score card is observed 

carefully, it can be seen that every subject scored more in the receptive test than the 

productive one from both the groups. Here, it is to be mentioned that the receptive test  

questions were based on what the learners were taught through Explicit teaching and the 

productive test questions were based on the prepositions selected for incidental learning.  

From the test scores it is derived that the learners of the experimental group scored more in  

both the tests than the learners of controlled group. 
 

Hence, it can be said with proof that acquisition of preposition in a L2 learner evolves better 

with Explicit teaching method as the learners gets a first-hand experience from the teacher 

which make their understanding better and they acquire better knowledge of the subject. 
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